
NC Year/s 1
Lesson title/theme ‘The Tiger Who Came To Tea’ – writing lists
​​​​​​​​​​​​​​​​​​​​​​​​​​Sutton C.E.V.C. School   

Number on roll - 53
Name of teacher  (optional)  Joanne Funnell
The school’s approach to/provision for drama

We recognise the power of this approach as it is enjoyed so much by our children. As we become more confident in implementing our ideas we are using drama more widely throughout the curriculum.
What the school hopes will be the outcome/s of involvement in D4LC? 
We anticipate that the outcomes will enhance excellence and enjoyment whilst, at the same time, supporting our target of raising achievement in writing.
Age Group - Year One
Size of class - 19
Length of lesson – 45 minutes
Subject links - Literacy
Resources - The Tiger Who Came To Tea – by Judith Kerr
The aims of the lesson

By the end of the lesson children will: -

· Know that there are different reasons for writing
· Write a list
Where does this lesson fit into your plans? 

The children were learning about different genres for writing – with a focus on writing lists and instructions
Lesson narrative
The teacher wanted to improve children’s ability to use their writing skills for writing a comprehensive list.
Before the lesson children had been using he role play corner as a grocery shop. 
The teacher began the lesson by reading the story ‘The Tiger who came to Tea’ by Judith Kerr. With their talking partner the children discussed what it would be like if a tiger came to their house for tea.
The class then moved into the hall and sat, on chairs, in a circle. The teacher, as herself, explained that she had a dilemma as she knew that a tiger was coming to her house for tea and she was worried that, if she didn’t provide the correct meal, he might eat something he shouldn’t eat. Although it was quite exciting (as tigers are wonderful creatures) she was really frightened and worried about getting it right. She explained that she would go to the supermarket on her way home but wasn’t sure what to buy as she had never entertained a tiger before. What should she do? She would have to go and think about this dilemma carefully. The teacher left the circle and returned as teacher-in-role of the tiger (no props as teacher introduced herself as the tiger). She explained that ‘he’ was going to the teacher’s house for tea and didn’t know what to do and what he would have to eat - he was worried because he hadn’t been to a house for tea before. The children explained what he would have to do and said that their teacher was worried too as she didn’t know what to give him to eat. The tiger was surprised and told the children the sort of things he liked for tea. 
The drama was then moved to a supermarket. The children went shopping for a ‘tiger’s tea’. They talked to other ‘customers’ as they went around the shop and compared purchases 
The drama returned to the circle and the teacher returned as herself – she was still worried because she still had no idea of what to get for the tiger. The children said that she didn’t need to worry because they had met the tiger (who was really quite nice and was worried too) and that he had told them what he liked to eat – and proceeded to relate these items to the teacher. She was so pleased that they had helped her solve the problem but how was she going to remember all the things he liked? (The children already knew what a bad memory the teacher has!!) The children immediately said that they would write her a list. She thanked them and thought that was a terrific idea and could they all write a list as some of them might remind her of different things. The teacher began to write a list of the things she needed to buy for her family anyway to model a review of how to write a list. The children then wrote their list for the tiger’s tea.
After the lesson the teacher drew the children together to talk through the experience of the drama and review events and how these had made individuals feel a range of emotions. The discussion also included recognising the depth of these emotions for the people in this story. 
The teacher said that lists were a useful way to remember things and now she was not worried about having a tiger for tea now and she would tell the children all about it tomorrow.
The children said that they wished the tiger was going to their house. One of the children quietly said to the teacher that he knew it was her (when in role as the tiger) because of her earrings!!
In this lesson there was evidence of pupil creativity when they were able to consider what the tiger would want to eat. Some of the more ‘unusual’ tiger preferences were because it was thought that he would like to try something different as they are encouraged to do (after recent food tasting sessions for healthy eating – they thought the tiger should have healthy options too)
In this lesson there was evidence of learning when children were able to explain their reasons for items on their shopping list. Speaking and listening skills were well developed.
WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

All children were actively involved in the session, even the children who are less confident in class situations. It was evident that there was a great deal of collaboration when children were ‘shopping for the tiger’ because of the conversations about tiger diet. 
There was a specific improvement for lower achievers.
The use of drama has supported improved teamwork and improved involvement from a pupil with a statement for special educational needs. 
Drama strategies and conventions used

· Teacher in role/teacher narrative
· Freeze frame 
· Mime/dialogue in role
The advantages of using drama are that it involves all children at their own level. It is an inclusive teaching medium and even the more reluctant participants become involved as the drama progresses.
My advice to someone else doing this lesson would be to exaggerate ‘tiger’ characteristics – the children love it. 
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


