
NC Year/s  
4 and 5 

Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​Acle St Edmund Primary School   

Number on roll 260

Name of teacher  (optional)   Paul Henery

The school’s approach to/provision for drama

Drama techniques are actively encouraged across the curriculum in order to enhance learning, promote creativity and decision making as well as providing rich stimulus for writing.  We are part of a network looking into enquiry methods / Mantle approaches, however we want to develop a full range of drama strategies and techniques which can be used to develop a more creative curriculum and improve pupils’ writing.

What the school hopes will be the outcome/s of involvement in D4LC? 

Increased confidence in using drama techniques

Opportunities for staff to share ideas and work together on drama based learning

We will be supported by the course in terms of ideas / role of AST

Age Group  Year 4/5

Size of class 32

Length of lesson  1 ½ hours

Subject links – English / speaking and listening

Resources – policeman’s hat / mystery bag with various objects inside / digital photographs of those objects for groups to see

The aims of the lesson

e.g.  For pupils to : 

· Learn to work collaboratively to make group decisions and explain their thinking
· Imagine and create scenarios as to why someone was missing

· Solve problems

· Create a hypothesis based on the evidence within the bag, to come up with a missing person profile
· Experience dramatic role play and to respond to teacher in two different roles, answering in role themselves
Where does this lesson fit into your plans? 

I teach across the school in a limited capacity at the moment, so this was a stand alone lesson, based on some strategies used on the Drama as a Teaching and Creative medium course I have been attending

Lesson narrative

I wanted wanted to see how the pupils would respond to a range of strategies / ideas introduced in the longer drama course.  I also wanted to see how pupils responded to drama / teacher in role situations
Before the lesson I did not know that much about this particular class and had never taught them as a group.  
Introduction - I began the lesson by doing some warm up activities, to encourage the pupils to trust each other and to work collaboratively.  We started by working in pairs.  One child had to guide another, very carefully, around the hall whilst the pupil in front kept their eyes shut.  The lead pupil would guide the other by gentle pressure on the right / left shoulder, giving a “stop” signal when necessary, to prevent any collisions.  This was repeated, in groups of 4, with each pupil linked to the next by maintaining a hand on the other’s shoulder.  The lead pupil, at the back, then led the others in the same way as before.  This built up a sense of trust and care among the pupils, and was carried out very carefully.
I then set the scene for the lesson.  Pupils had to imagine they were at a busy train station.  In groups of 4, they had to imagine they were characters on the way somewhere, and had to decide who they were, where they were going and how they would be feeling.  They acted this out, then created a freeze frame to show their character / mood.  Each group “came to life” and shared their thoughts as I pointed to them.  
After this, I took on the role of a lost property  officer at the station, who has found a  bag left outside the office.  I built up tension by spending time looking at bag and starting to take out some objects  which were inside.  I then receive a phone call from the person who has left the bag, but show that the person has hung up after identifying himself as the owner of the bag.  The lost property officer then rings the police to share his concerns and suspicions about the phone call.  
The pupils are given the role of police officers – they question the teacher in role about the phone call, then are commissioned to create a profile of the missing person based on the evidence in the bag.  Each item is taken out, shown to the pupils, then copies of the objects (digital photos) are distributed so that each group can create profiles based on each item of evidence.  
Pupils must share their hypotheses at the police station, in role as police officer.  The teacher becomes the Chief Officer at this point.
At the end of the lesson, pupils had all created their group theories and had been questioned by fellow officers about the theories put forward.
A further lesson would focus on a Crimewatch style task of deciding how to present the findings and whether or not to alert / warn the public.

In this lesson there was evidence of pupil creativity when pupils engaged in freeze frames based on people at the train station / when they devised hypotheses based on the evidence in the bag 
In this lesson there was evidence of learning when pupils created group decisions, having looked at the evidence.  They had to decide which theories were most plausible based on all the evidence, so much decision making required by each group.  They learned to demonstrate mood and emotion through freeze frame.  They also learned to question others, in role, effectively.
WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you offer evidence of a rise in standards (for any/most/all) of the pupils (please be specific and where possible mention National Curriculum levels and sub-levels? 

Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language?

Two pupils, who are usually quite difficult to engage, were particularly responsive to the drama approach.  They showed increased motivation and interest, and were empowered by the opportunity to talk and work in role.  They had a stronger sense of self esteem being addressed as police officers. Pupils showed enthusiasm for opportunities afforded by the drama element of the lesson.  Parents have commented on how much the pupils enjoyed the lesson.
Drama strategies and conventions used

· Freeze frame
· Thought tracking
· Teacher in role
Why use drama? The advantages of using drama were that the pupils could ask questions in role and I could direct the learning in role.  This took the pupils into an imaginary situation in an unforced way.  Self esteem of pupils seemed to rise as they were given high status roles (police officers).
My advice to someone else doing this lesson would be – the lesson could work well, just with the bag left in the hall, with pupils asked to give a profile of the missing person. However, it had a much more interesting dimension with the teacher in role aspect included.  I am sure this could be expanded on far more by other teachers, developing  a series of lessons on this type of theme.
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


